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[bookmark: _Toc239426615]Individual adjustments: Learning, teaching and assessment
[bookmark: _Toc239426616]Provide accessible teaching, learning and assessment materials
These adjustments help ensure that learning and assessment materials can be accessed in formats that meet individual needs. They may support students who experience barriers related to vision, information processing, reading, concentration, fatigue, sensory differences or the use of assistive technologies. The purpose of these adjustments is to enable students to access course content, assessment requirements and learning resources in a format that is usable and effective for them. Staff should focus on providing information in ways that maximise accessibility and allow sufficient time for students to engage with materials.
	Level 2 adjustments
(non-exhaustive)
	Standard Wording
	Additional context (if applicable)
	Considerations when implementing

	Accessible materials in
an alternative format
	The student requires materials produced with additional accessibility requirements. 

Accessible digital formats may not meet the full need of the student and they may require physical materials (e.g. braille, large print, tactile diagrams) or non-standard digital formats. Please see “other/ further information” for details of this request.

Guidance to produce/source alternative formats is available via the Disability Service, MASH, Library, AT team.
	This recommendation builds on Level 1 anticipatory adjustments by providing course and assessment materials in an alternative format tailored to an individual student's needs.

It is particularly beneficial for students who require materials in a bespoke format to access teaching, learning and assessment content. This may include students with visual or hearing impairments, physical disabilities, or processing difficulties.

Alternative formats may involve the production of physical materials or resources compatible with specific assistive technologies. Examples include audio recordings, Braille, large print, accessible digital text for screen readers, captions, and transcripts.



	Alternative formats should be provided for both course materials and assessment materials (such as examinations and in-class tests).

Where possible, provide materials digitally rather than in a physical format, as this is often the most accessible option. 

Producing accessible materials can take significant time and ideally should be undertaken before the start of the semester. Requests for guidance should be made as early as possible. Materials containing mathematical notation may require additional time and specialist formatting. Advice is available from MASH and the Disability Service.  

Accessing content in alternative formats can be more time-consuming and tiring than using standard materials. Consider providing summary documents that highlight key points.

Include alternative text for all meaningful images and graphics, and use clear labels on graphs and diagrams where colour or shading alone may not be sufficient to distinguish information.


The Library can provide support with accessing research materials and reading lists in alternative formats. 

Students with progressive conditions may experience changing needs, and the required format may need to be reviewed and adjusted over time.




[bookmark: _Toc239426617]Teaching and assessment communication and delivery
These adjustments help reduce barriers associated with receiving, processing and responding to information during teaching and assessment activities. They may support students who experience challenges with hearing, communication, information processing, concentration, memory, anxiety, language processing or fatigue. The aim is to ensure that important information is communicated clearly and that students have equitable opportunities to understand expectations, participate in teaching activities and seek clarification when needed.
	[bookmark: _Hlk234828489]Level 2 adjustments
(non-exhaustive)
	Standard Wording
	Additional context (if applicable)
	Considerations when implementing

	Clear Written
Instructions
	Where possible, when communicating complex or numerical information verbally, it would be helpful to provide the information in written form in a step by step format (e.g. experiment instructions, formula, group tasks or activities).

If outlining a lengthy procedure in writing, where possible, please give instructions in a broken down, step by step format.
	This recommendation builds on the Level 1 anticipatory adjustment to inform students about teaching or assessment changes via email or Moodle, and aims to support students to access complex, detailed, or numerical information through clear written instructions.

This Level 2 adjustment is particularly beneficial to students who experience processing difficulties, working memory difficulties, sensory overwhelm, fatigue, pain, or who require clear, structured guidance.

Providing complex information in writing alongside verbal explanations can improve understanding, reduce the need to retain large amounts of information, and support students to complete tasks accurately and independently.

Where procedures, activities, or instructions involve multiple stages, presenting them in a clear step-by-step format can support organisation, time management, and progression through the task. This approach can also reduce anxiety and help students who are easily distracted or need regular breaks.


	When providing written instructions, use clear and unambiguous language wherever possible.

Written instructions need to be accessible for students using assistive technology such as screen readers, so the file format may be important. Avoid the use of PDF, which does not work well with some screen readers.

Use of properly formatted headings and bullet points make documents more easily navigable with assistive technology.

For practical activities, such as laboratory work, it may be helpful to include indicative timings for each stage to support planning and pacing.

Some students may require additional clarification or reassurance. Opportunities to ask questions before or during an activity should be provided where appropriate. 

Clear written instructions can additionally support any non-medical helpers (e.g. lab support workers) who are supporting the student, ensuring tasks and expectations are understood consistently.

	Reading aloud
	Please avoid asking the student to read aloud (particularly without prior preparation) unless it is an essential component of the course.
	This recommendation builds on the Level 1 anticipatory adjustments for inclusive group work and oral assessments.

It is particularly beneficial for students with specific learning differences affecting reading and text processing, as well as students who experience anxiety, panic, speech difficulties, or who require additional time to read and process written information.

Reading unfamiliar text aloud can be challenging for students with reading or processing difficulties, who may need time to familiarise themselves with the content. Being asked to read aloud without notice can also have a significant impact on students who experience anxiety, particularly where they feel "put on the spot".

Some courses may rely on reading aloud as a teaching mechanism, for example demonstrating pronunciation or comprehension in language-based courses. In these circumstances, providing advance notice can help students prepare and understand course expectations.
	Students may find reading aloud without notice challenging for a variety of reasons. As a general principle, avoiding requests for students to read aloud can help create a more inclusive learning environment.

Where reading aloud is necessary, provide access to the material in advance and give students notice of what will be expected so they can prepare appropriately.

Students may prefer or need to read from their own version of material (e.g. if they need to adjust the text size or use assistive technology to view the content). 

Consider the accessibility of the activity for other students where information is presented verbally. 
For example, if the speaker is not using a microphone the activity will not be accessible for students with a hearing impairment. 

	Additional clarification
	The student may need additional opportunities to meet with their tutor/supervisor to gain clarification (for example, on lecture content / assignments or their research) to reduce anxiety. For example, it may be helpful for the student to receive more detailed feedback with specific action points.
	This recommendation builds on the Level 1 anticipatory adjustment that provides opportunities for students to contact staff for support with teaching and assessment.

It is particularly beneficial for students with communication or language processing differences, those who require additional time to process information, and students who may benefit from further clarification or reassurance to reduce anxiety and support understanding.

Some students may need time to reflect on teaching content, feedback, discussions or meetings before identifying questions or areas requiring clarification. Additional opportunities to meet with a tutor or supervisor can help reinforce understanding and address any uncertainty.

Students with fluctuating conditions, or whose attendance or concentration may be affected by their condition, may also benefit from opportunities to discuss content from sessions they have missed or were unable to engage with fully.

Some conditions may limit the length of time a student can work effectively before requiring a break. These students may benefit from more targeted and specific feedback, including clear action points that help them prioritise and make effective use of their study time.
	This recommendation may indicate that the student finds it more difficult to break down tasks and may need guidance on where to start, how to prioritise activities, or reassurance that they have interpreted instructions correctly.

Knowing how and when students  can access additional clarification may itself help to reduce anxiety.

Feedback and opportunities for clarification can be provided in a range of ways. For example, this may include recording or providing transcripts of online meetings, giving specific feedback on areas for improvement, using track changes or comments to provide additional guidance, or supporting the student to develop an action plan with realistic timescales and achievable goals. Some students may also find it helpful to receive guidance on how much time to spend on individual tasks to support prioritisation and avoid focusing disproportionately on less important activities.

Access to broader sources of guidance, such as FAQs or Moodle discussion boards, may reduce the need for individual clarification.

Peer-assisted learning opportunities, worked examples, and templates can also provide useful reference points and support independent learning.

	Radio Aids
	The student may use a radio aid, please be aware of how to use them in teaching rooms. If in an office space, please discuss use of this device with the student. For synchronous online sessions, encourage use of live captioning or transcription.
	Deaf and hearing-impaired students, as well as some students with auditory processing difficulties, may use radio aids to access spoken information during teaching sessions.

Radio aids transmit the speaker's voice directly to the student's hearing aids, cochlear implant, headphones, or receiver, improving speech clarity and reducing the impact of background noise.

They can be particularly helpful in large teaching spaces, environments with poor acoustics, or situations where there is significant distance between the speaker and the student.

Some students may use radio aids as an alternative to hearing loops and may have preferences for different technologies depending on the setting.
	The Assistive Technology Team can provide guidance regarding the use of this technology.

The transmitter microphone is typically worn by the speaker, with the receiver linked to the student's hearing device or receiver. In group settings, the microphone may be placed centrally, passed between speakers, or positioned as advised by the student.

Where possible, check discreetly that the student can hear clearly and that the equipment is functioning as expected.

Be aware that any conversation picked up by the microphone will be transmitted to the listener. If holding private discussions/facilitating non-relevant group discussions, mute or switch off the microphone where appropriate.

Radio aids are most effective when the microphone is positioned correctly and unobstructed. Avoid covering the microphone with clothing or allowing it to knock against jewellery, and ensure it remains with the speaker.

Radio aids may also support group work, with the microphone placed centrally to enhance the clarity of all speakers.

During discussion-based activities, pass the microphone to different speakers where possible. If this is not practical, repeat questions and comments before responding.

Even when using a radio aid, students may miss some spoken information. Key information should therefore also be provided in writing, and important points should be reiterated where appropriate.

The use of live captions, such as those available in PowerPoint, may provide additional support for accessing spoken content. There is online guidance on enabling PowerPoint live captions.

	Hearing Loops
	The student uses a hearing aid and requires access to teaching venues with a hearing loop/ audio induction loop to better access audio material presented during teaching sessions. Teaching  spaces will require timetabling in spaces with hearing loop facilities.
	Hearing loops enable Deaf and hearing-impaired students who use compatible hearing aids or cochlear implants to access spoken information more effectively.

A hearing loop (or induction loop) uses a wireless magnetic field to transmit sound from a microphone or audio system directly to a hearing aid or cochlear implant. The system is installed within the teaching venue.



	Students with this adjustment may require teaching to be timetabled in rooms equipped with a hearing loop system.

Teaching spaces with hearing loops typically include a microphone or PA system. Students will usually switch their hearing aid or cochlear implant to the "T" (telecoil) setting to access the audio signal.

Not all rooms have a Hearing Loop installed. The Timetabling team can confirm facilities or you can check on the relevant Room Information page (see select Room, then check if ‘Hearing Loop’ is Yes or No).

Where teaching is scheduled in a room without a hearing loop, the Assistive Technology Team can advise on suitable options, including the loan of a radio aid where appropriate, so please encourage students to liaise with the AT team.

Even when a hearing loop is available, students may still miss some spoken information. Key information should therefore also be provided in writing, and important points should be reiterated where appropriate.

The use of live captions, such as those available in PowerPoint, may provide additional support for accessing spoken content. There is online guidance on enabling PowerPoint live captions.

	British Sign Language (BSL) Interpreter
	This student uses a BSL Interpreting service. Please check with the student and the interpreter regarding appropriate seating arrangements and access to live/synchronous online sessions or necessary invitations to meetings or discussions.

Please also be aware that the interpreter may need access to teaching materials in advance of a session (e.g. glossary for preparation).
	Students may use a BSL interpreter in teaching sessions, meetings, tutorials, presentations, and other discussion-based activities, either in person or online.





	To support preparation, the BSL interpreter may require access to teaching materials, including content held within Moodle. Access to relevant materials may be requested either through the Disability Service or directly by the student. 

BSL interpreters may have limited prior knowledge of the subject being discussed, so providing teaching materials, key terminology, and glossaries in advance is important to support accurate interpretation. 

In some settings, such as presentations or vivas, room layout, lighting, and presentation equipment should be considered to ensure the student can see the interpreter clearly. This may be alleviated by checking with the BSL user and interpreter beforehand.
 
For online sessions, meetings, tutorials, or discussions, links and invitations should be provided in sufficient time to enable the student to share them with their interpreter where required. Some students may choose to use live captions rather than a BSL interpreter for certain online activities.

Staff should speak at a normal pace (e.g. don’t slow your speech down unnaturally). The interpreter may occasionally ask for information to be repeated or clarified. As some detail may be missed during interpretation, access to additional materials remains an important part of ensuring effective communication and access to learning.

During online sessions involving screen sharing, it may be helpful to clearly indicate the content being discussed, for example by highlighting text or using the cursor, as the student may be viewing both the shared content and the interpreter simultaneously.

Where group work is involved, it may be helpful for other participants to be aware that a BSL interpreter will be present. The student may choose to communicate this themselves or may request support in doing so.

Interpreting is intensive for both the student and interpreter. Appropriate breaks should be provided during longer sessions, and more than one interpreter may be present where sessions are extended in duration.

The interpreter's role is to facilitate communication and access to learning. They are not a representative for the student, and questions or comments should be directed to the student rather than through the interpreter.

	Lip Reading awareness
	Please be aware of any issues that could potentially/unintentionally impact on a student’s ability to lip read (e.g. facing away from audience, covering mouth, wearing face masks). Please be aware of lip-reading requirements if wearing a face mask or other face covering.
	Students with a hearing impairment, or who experience difficulty processing spoken information, may rely on lip reading to support their understanding of verbally presented information.



	Consider the use of live captions during teaching sessions and presentations. Captions can significantly improve access to spoken information, reduce reliance on lip reading, and benefit a wider range of students. There is online guidance on enabling PowerPoint live captions.

Students who use lip reading require a clear view of the speaker’s face and mouth. Please be mindful of this when speaking and avoid covering your mouth, turning away, or speaking while facing a board or screen. 

Lip reading can be particularly challenging during discussion-based activities, as students may not be able to see all speakers. Where possible, repeat or summarise questions and comments from the audience to help ensure the student can follow the discussion. 

Lip reading is mentally demanding and will not provide access to all spoken information. As a result, students may experience increased fatigue and may miss some detail. Where possible, build in appropriate breaks and provide access to supporting written materials.

	Access to notes on
board
	Where possible, please leave any additional board notes on display after sessions to ensure that the student has sufficient time to copy them.
	This recommendation builds on the Level 1 anticipatory adjustment to provide recordings or other asynchronous access to taught content, enabling students to review material in their own time.

This Level 2 adjustment may be particularly beneficial for students who experience difficulties with processing information, note-taking, writing at speed, or copying information from a board during a live session.


	Where appropriate, a more inclusive alternative may be for the lecturer or unit leader to provide all students with access to any additional board notes following the session.

Some students may require additional time to capture information due to processing, coordination, or note-taking difficulties. In addition to allowing extra time to copy information from the board, it may be appropriate to permit the student to take a photograph of the notes or to provide a copy electronically (e.g. via Moodle) following the session.




[bookmark: _Toc239426618]Inclusive group work
These adjustments support students to engage effectively in collaborative learning activities where barriers may arise from communication differences, anxiety, sensory sensitivities, fatigue, concentration difficulties or challenges managing complex social interactions. The purpose is not to remove the learning benefits of group work, but to ensure students can participate meaningfully and demonstrate achievement of learning outcomes without unnecessary disability-related barriers.
	Level 2 adjustments
(non-exhaustive)
	Standard Wording
	Additional context (if applicable)
	Considerations when implementing

	[bookmark: Workingwithothers]Working with others in a group
	The student may require adjustments to be considered when working with others. Please give consideration when allocating the student a group to work in (e.g. opportunity to work with a smaller group, group dynamics, or greater facilitation at the start of the process).
	These recommendations build on the Level 1 anticipatory adjustments for inclusive group work. 

This Level 2 adjustment may be particularly beneficial for students whose disability affects participation in group activities. This may include social interaction, communication, information processing, anxiety, or other disability-related needs. Some students may find group work more effortful or stressful, while others may experience concerns about sharing responsibility for tasks or navigating group dynamics.

In some cases, there may be specific communication or accessibility requirements that group members should be aware of and that may influence how the group works together. For example, a student with a visual or hearing impairment may require particular approaches to communication, information sharing, or meeting arrangements.
	Where possible, consider flexible approaches to group work, such as allowing students to work in smaller groups or providing additional support during group formation. Clear expectations, roles, and responsibilities can help reduce uncertainty and support effective collaboration.

Practical considerations may also be required regarding how groups communicate and meet. For example, meeting spaces may need to be physically accessible, or group members may need to adapt their communication methods to meet the needs of a student with a visual or hearing impairment. Some students may appreciate support in communicating their requirements to peers. Including a prompt for groups to discuss access needs when establishing group expectations or "group contracts" can help facilitate these conversations.

	Milestones/Check-in points
	Provide mini-milestones and check-in points for specific groups to provide additional support that will scaffold the student's progress.
	Providing structure to group tasks through interim milestones and review points can help ensure that responsibilities are clearly allocated and that all group members have opportunities to contribute.

This approach may be particularly beneficial for students who need to pace their work, take longer to complete tasks, or would benefit from support in planning and managing larger pieces of work. Breaking activities into smaller stages can help students spread their workload more effectively across the time available.

Regular check-in points can also provide accountability for all group members and create opportunities to identify and address any difficulties early, which may be particularly valuable where peers are expected to comment on or assess each other's contribution.
	Where additional milestones or check-ins are provided, it is helpful to establish clear expectations at the outset. Providing a schedule of review points and outlining what students can expect at each stage can support planning, reduce uncertainty, and promote effective engagement.

	Accessible environment
	Support the student to access, or arrange, quiet or low-stimulation settings for group work, and provide flexible alternatives— such as asynchronous collaboration—for those who may experience difficulty participating in live interactions.
	There may be practical considerations regarding how, when, and where group activities take place. For example, meeting spaces may need to be physically accessible, quieter or lower-stimulation environments may be required, or alternative methods of participation may need to be considered.


	The student may require support in communicating their needs to other group members. Including a prompt for groups to consider the access needs of peers when establishing group expectations or "group contracts" can help facilitate these discussions and give students confidence to outline any requirements.

Some students may find it difficult to contribute fully in live group discussions, particularly where they experience anxiety, social communication differences, or require additional time to process information. In these situations, incorporating asynchronous methods of collaboration may support more effective participation.

Where asynchronous working is used, it is helpful to establish clear expectations around communication, including reasonable response times and appropriate boundaries for contact. Students should not be expected to respond outside normal working hours or at other unreasonable times.

	One-to-one collaboration
	Pair the student with a peer or staff member for a more manageable interaction.
	There may be occasions where group activities require additional facilitation to enable the student to participate effectively. For example, this adjustment may form part of an Individual Support and Study Agreement (ISSA) or Health, Wellbeing and Study Support (HWSS) outcome.


	Where a student's health condition or disability has a significant impact on their ability to engage in group work, it may be appropriate to adapt the activity to reduce the level of interaction required. This could include enabling the student to undertake elements of the task more independently or providing access to a member of staff who can facilitate communication and engagement with other group members.

See Working with others in a group for further implementation guidance

	Limit group size
	
	Some students may find participation in larger group activities more challenging due to the increased number of social interactions, communication demands, and coordination required.

Depending on the nature of the task, smaller groups can make collaboration more manageable by simplifying communication, decision-making, and the allocation of responsibilities.

For some students, the benefits of working in a smaller group may outweigh the increased contribution expected from each group member, enabling them to engage more effectively with the activity and their peers.
	Where feasible, offering flexibility in group size (for example, allowing students to work in pairs, threes, or fours) can help students engage in a group setting that best supports their participation and learning.






[bookmark: _Toc239426619]Inclusive oral assessment
These adjustments help ensure that oral assessments evaluate the intended learning outcomes rather than being unduly influenced by disability-related barriers. They may support students who experience anxiety, communication differences, hearing impairments, processing difficulties, fatigue or sensory needs. The focus should be on creating conditions that enable students to demonstrate their knowledge and understanding as effectively as possible while maintaining academic standards.
	Level 2 adjustments
(non-exhaustive)
	Standard Wording
	Additional context (if applicable)
	Considerations when implementing

	Verbal presentation considerations
	The student may require adjustments to be considered when presenting to a group (e.g. smaller group size, presenting to smaller audience). Please discuss with student.
	These recommendations build on the Level 1 anticipatory adjustments for inclusive oral assessments.

It is particularly beneficial for students who experience mental health difficulties, communication differences, or social interaction difficulties. 



	Depending on the student's needs, barriers may be reduced by adapting the presentation format, for example through the use of a recorded rather than live presentation, or by reducing the size of the audience, such as presenting to a smaller group of peers or to an individual tutor.

Opportunities to develop presentation skills and for practice sessions in advance of formal assessments help to build confidence across the course.

If a student is required to deliver a presentation as part of teaching, learning or assessment, consider whether adjustments can be made to reduce anxiety or other barriers that may affect their ability to demonstrate their knowledge and skills.

Consider whether a live presentation is necessary or whether an alternative format, such as a pre-recorded presentation, would be appropriate. This may reduce some of the pressures associated with presenting live and allow the student to focus on the content of their work.

Where a live presentation is required, discuss possible adjustments with the student. This may include presenting virtually, presenting to a smaller audience, or presenting only to the lecturer, unit convenor, or assessors.

Opportunities to practise presentations may be beneficial. However, presenting in front of peers may be more anxiety-inducing than presenting to staff for some students, so simply allowing time to practice with peers may not be helpful for all.

Provide clear guidance on the expectations of the presentation, including its purpose, content, structure and format. Examples, worked models, and indicative guidance on presentation length or the typical number of slides may help students to prepare effectively.

	Questions in advance and/or preparation time
	Where appropriate, students are provided with questions in advance or are given preparation time before responding to questions
	This recommendation builds on the Level 1 anticipatory adjustments for inclusive oral teaching, learning and assessment.

It is particularly beneficial for students who experience significant anxiety, communication differences, working memory difficulties, or processing difficulties that affect their ability to formulate responses under time pressure.

Providing questions in advance, or allowing preparation time before a response is required, can help students organise their thoughts, process information more effectively, and demonstrate their knowledge and understanding more accurately.
Whilst this adjustment may not be practical for all teaching activities or assessments, it can reduce barriers associated with responding to questions in real time and support students to engage more confidently.
	Professional, statutory or regulatory body (PSRB) requirements, competency standards, or assessment regulations may limit the extent to which questions can be provided in advance. For example, in some OSCEs, advance access to questions may alter the nature of the assessment or provide an unfair advantage.

Where this adjustment cannot be implemented, consider whether alternative adjustments could reduce barriers. This may include additional preparation time, rest breaks, time between assessment stations, or opportunities for students to formulate their responses before answering.

Where there is uncertainty about what adjustments are permissible, advice should be sought from the relevant course team, placement provider, professional body, or Disability Service as appropriate.

	Accessible environment
	Oral assessments are conducted in accessible environments, with microphones and assistive technology used where available
	This recommendation builds on the Level 1 anticipatory adjustments for inclusive oral assessments.

It is particularly beneficial for students whose physical, sensory, communication, processing, or mental health needs may affect their ability to participate in an oral assessment.

Considering a student's access requirements when planning oral assessments can help ensure they are able to demonstrate their knowledge and skills without unnecessary barriers.


Planning these arrangements in advance helps ensure appropriate support is available and reduces the likelihood of additional stress or disruption on the day of the assessment.
	Accessibility considerations may include the suitability of the venue, lighting, acoustics, background noise, visibility of speakers, and access to assistive technology such as hearing loops, microphones, radio aids, captions, or transcription tools.

The Timetabling Team can support departments in identifying and booking accessible assessment venues. Information about room accessibility features is available through the room booking system.

Not all accessibility features are available in every room. Where required facilities, such as hearing loops, are unavailable, alternative arrangements should be explored. The Assistive Technology Team may be able to advise on or provide alternative equipment, such as a radio aid.

Where external examiners are involved (e.g. vivas), it may be important to share accessibility information (with the student’s consent).

Consider the accessibility of the assessment environment as a whole. Depending on the student's needs, this may include adjusting lighting (for example, using blinds or dimmer switches), reducing background noise by closing doors or windows, ensuring speakers are clearly visible, and using microphones where available.
Where external examiners are involved, for example in vivas, relevant accessibility arrangements should be shared in advance with the student's consent.

Staff involved in oral assessments should familiarise themselves with any relevant accessibility features of the venue. Depending on the student's needs, this may include awareness of accessible entrances, lifts, refuge points, accessible toilets, wheelchair-accessible furniture, and assistive technology available within the room.

Some teaching spaces are anticipated to be accessible but in practice do not meet the needs of students. Reporting any problems with the accessibility of spaces enables change to be made to improve the practical spaces. Accessibility issues can be reported to Campus Infrastructure   




[bookmark: _Toc239426620]Further discussion and action
These adjustments often require individual consideration because they relate to the physical environment, practical activities, specialist equipment or other circumstances that cannot be addressed through standard arrangements alone. They may support students with mobility impairments, sensory impairments, long-term health conditions or other access requirements. Effective implementation typically involves early planning, discussion with the student and, where necessary, liaison with specialist support services.
	Level 2 adjustments
(non-exhaustive)
	Standard Wording
	Additional context (if applicable)
	Considerations when implementing

	Mobility issues linked to teaching space
	Please be aware that this student uses a wheelchair or has mobility difficulties. The student must have level or lift access to all teaching/ lab venues and room layout may also need to be considered.
	Students who use a wheelchair may require access to specific accessibility features, such as rooms with lift or level access, suitable spaces in lecture theatres for seating and note-taking, and awareness of evacuation procedures or refuge points.
	Some students may require alternative furniture or equipment, such as height-adjustable workspaces or desks that can be used whilst seated in a wheelchair.

Students with mobility difficulties may require additional time to travel between teaching locations.

Although teaching spaces may be designated as accessible, they do not always meet the needs of all students in practice. Any accessibility concerns should be reported through Campus Infrastructure  so that improvements can be considered.

The Timetabling Team can support the identification and booking of suitable teaching spaces and advise on available accessibility features. As timetabling changes can be more difficult once schedules are finalised, requests should be made as early as possible, ideally before the start of the semester.


	Mobility issues linked to office space
	Please be aware that this student uses a wheelchair or has mobility difficulties. This may need to be taken into account when allocating office space. The student must have level or lift access to office space. Room layout and equipment may also need to be considered.
	Students with mobility difficulties or those who use a wheelchair and have an allocated office space will require their accessibility needs to be considered when identifying a suitable workspace.


	The student should be able to access and use their workspace independently, without needing to disrupt or rely on other office users. For example, locations close to the entrance or exit may sometimes be more suitable.

Postgraduate students with mobility difficulties or other accessibility needs should have these considered when office space is allocated. This may include ensuring there is sufficient space for wheelchair access through doorways and around furniture, providing suitable desk arrangements, or allowing enough space for transfers between a wheelchair and an office chair.

Other practical considerations may include ensuring there is an accessible toilet nearby and that the office can be accessed via a lift where required.

A Personal Emergency Evacuation Plan (PEEP) may be required to ensure appropriate arrangements are in place for emergency evacuation or alternative safety measures.

Some students may have additional accessibility considerations relating to where they are seated within a shared office. For example, some students with hearing impairments may prefer not to sit with their back to the door, as this can make it more difficult to be aware of people entering or leaving the room and may affect their sense of comfort and safety.

	Support with practical sessions/lab work
	The student may require adjustments to be considered in practical teaching sessions (e.g. written instructions ahead of time, additional support from a technician or adaptations to be considered in order to access equipment in a workshop, laboratory or studio).
	Where students undertake practical elements of their course, a range of factors may affect their ability to engage fully with practical sessions.


	Students with visual impairments, mobility difficulties, or hearing impairments may require additional consideration due to the potential health and safety implications of practical activities. In some cases, additional demonstrator or technician support may be required. Students can contact the Disability Service for advice.

Students with mobility difficulties may require adjustments to furniture, equipment, or workspaces, particularly in laboratory environments where accessibility and health and safety considerations may apply.

Students with long-term health conditions may need to take regular breaks or spend periods seated during practical activities. 
Where possible, sufficient time should be built into sessions to accommodate this without placing the student at a disadvantage.

The Disability Service and Assistive Technology Team can provide advice on specialist equipment and assistive technology that may support participation in practical sessions.

	Teaching room – layout
	This student may require adjustments to room layout. Please see Further Information and discuss with student

	Further individual detail will be provided in the Further Information section of the DAP.

Teaching room layout may need to be considered for students who experience mobility or sensory impairments so that they can participate fully and access the space.
	

	Other/further information
	See Further Information
	
	




[bookmark: _Toc239426621]Flexibility for attendance or deadlines
These adjustments recognise that some students experience fluctuating or unpredictable impacts from disability, long-term health conditions or medical treatment. At times, students may be unable to attend teaching activities or meet deadlines despite appropriate planning and engagement. The purpose of these adjustments is to provide reasonable flexibility that allows students to continue their studies where possible while maintaining academic standards and programme requirements.
	Level 2 adjustments
(non-exhaustive)
	Standard Wording
	Additional context (if applicable)
	Considerations when implementing

	Fluctuating Attendance
	Due to the fluctuating and unpredictable nature of the student’s condition or ongoing medical treatment, there may be periods of unplanned absence or reduced engagement. The student has been advised to inform their Director of Studies, Supervisor, or Unit Convener/Tutor as early as possible regarding any absence. Staff are asked to respond sensitively and consider flexible working arrangements where appropriate. If the student misses work, please consider extensions to deadlines, and note that a study break may also be in the student’s best interests for subsequent units or ongoing study.
	Students with fatigue, pain, fluctuating symptoms, or periods of rest and recovery may experience an impact on their attendance and engagement.

Some students may need to pace their activities to manage their condition and avoid over-exertion, which can affect their participation in teaching and other academic activities.

Students may also undergo medical treatment, interventions, or appointments that cannot be rescheduled and may need to take temporary precedence over their studies.

Whilst some absences may be anticipated, the impact of a student's condition can often be unpredictable. As a result, attendance, engagement, and ability to meet deadlines may vary over time, and students may require flexibility to catch up following periods of absence or reduced participation.
	Where absences become significant or have a notable impact on a student's studies, it can be helpful to check whether further support or adjustments may be beneficial. This may include consideration of related support measures, such as extensions, access to missed teaching materials, or opportunities to catch up on practical activities.

Students should also be signposted to the Disability Service where appropriate, so that their Disability Access Plan (DAP) can be reviewed and options such as a suspension of studies can be discussed if relevant. This helps to ensure that students are aware of the support and options available to them.

Some students may have a notetaker arranged through the Disability Service to help catch up on missed sessions. Access to Moodle and teaching materials may be required to support engagement with missed content, and a notetaker may attend sessions when the student is absent.

	Breaks During Classes
	The student may need to leave or take breaks during sessions, group discussions or meetings. This is not a sign of disengagement, but it is required to manage their condition.
	Breaks can be an important adjustment for a range of disability-related needs and may help students to maintain concentration, manage symptoms, and participate effectively in teaching activities.

Students with physical health conditions, fatigue, or pain may need opportunities to move around, rest, or manage discomfort during longer sessions.

Students with sensory, communication, or processing difficulties may require additional concentration when engaging with teaching, assistive technology, or support such as BSL interpreting, and may therefore benefit from regular breaks.

Whilst scheduled breaks can improve accessibility for all students, some individuals may need to leave sessions or meetings at other times to manage disability-related symptoms. This should not be interpreted as a lack of engagement.
	Provision of teaching materials, recordings (where available), and other learning resources can help students to catch up on content missed as a result of disability-related breaks or absences.

Some students may occasionally need to leave a session due to anxiety, distress, sensory overload, or other disability-related factors. Where appropriate, providing information in advance about session content can help students prepare for topics that they may find particularly challenging.

	Deadline Extensions
	Whilst we do not recommend the continual use of deadline extensions to help students manage their studies, it would be helpful to consider occasional extension requests sensitively and on a case-by-case basis where possible.
	Deadline extensions are required by students who may require additional time to complete work due to the impact of their disability. 

This may be anticipated (e.g. students with chronic fatigue may be unable to work for sustained periods especially if there are numerous conflicting deadlines). Students may also experience unexpected impact on their studies (e.g. due to unpredictable flare-ups of a decline in a condition). 

 
	Where extensions are requested regularly, this may indicate that the student requires additional support to manage the impact of their disability on their studies. It can be helpful to check whether further support or adjustments may be beneficial.

Students should be signposted to the Disability Service where appropriate, so that their DAP can be reviewed and additional support options considered. This helps to ensure that students are aware of the support and options available to assist with their continued engagement and progression.

	Scheduled Treatment
	It may be necessary for the student to miss whole days on a regular basis for ongoing health management, medical appointments or scheduled treatment.
	Students may have ongoing medical investigations for newly emerging or changing conditions. Students may also be required to undertake ongoing and extensive treatment regimes as part of the management of a disability. 

Some students may have this as a routine appointment, whilst others may have an intensive period of medical procedures. 

Medical procedures may also require recovery time, or they may leave the student with different or additional symptoms for a period of time after the treatment. 

Managing ongoing health management, alongside commitments from their course can be a constant and exhausting process and this can impact on the wellbeing and mental health of the student, especially if treatment does not improve symptoms but only serves to manage the condition.
	Where a student is attending regular medical appointments or treatment, it may be possible to plan in advance for missed teaching sessions. However, unexpected delays, changes to appointment schedules, or travel-related difficulties may still affect attendance and engagement.

Depending on the nature of the treatment, students may also experience ongoing effects, such as fatigue or reduced stamina, which can impact their studies beyond the time spent attending appointments.

Where regular absences are affecting access to teaching, additional support measures may be available. Students in these circumstances should be encouraged to contact the Disability Service to discuss their support needs and review any adjustments that may be beneficial.




[bookmark: _Toc239426622]Individual adjustments: Exam arrangements
[bookmark: _Toc239426623]Exam arrangements: General
These adjustments are intended to remove disability-related barriers that may arise during timed assessments. They may support students who experience difficulties with reading, writing, concentration, information processing, mobility, communication, stamina, sensory impairments or the use of assistive technology. The purpose is to create an assessment environment in which students can demonstrate their knowledge and skills on an equitable basis with their peers.
	Level 2 adjustments
(non-exhaustive)
	Description
	Additional context (if applicable)
	Considerations when implementing

	[X] minutes extra time
per hour
	Extra time is additional working time provided in time-limited assessments to mitigate the impact of a disability.

Extra time is available for both in-person examinations and online examinations.

The most common recommendation is 15 minutes per hour (25%), although some students may require a greater allowance depending on the impact of their disability or the interaction with other examination arrangements, such as the provision of a reader or scribe.

Extra time applies to time-limited examinations and in-class tests only. It does not apply to coursework, dissertations, or group work.

Where rest breaks are also recommended, these should be implemented proportionately for all examinations, including those with a duration of less than one hour.
	Extra time may be recommended for students who require longer to read, process information, plan and produce responses in an examination setting.

Recommendations may be made due to the physical speed of reading or writing, processing difficulties, the impact of pain, medication, fatigue, or other symptoms associated with a disability or health condition.

For some students, extra time may also reflect a long-established and effective way of working that enables them to demonstrate their knowledge and skills more accurately under examination conditions.

	Students requiring extra time may have different allowances and should not be assumed to have the standard recommendation of 25%.

Students may also have additional examination arrangements, such as rest breaks, which should be implemented alongside any extra time allowance.

To minimise disruption and distraction, students receiving extra time are often accommodated in an alternative examination venue. This prevents other candidates leaving the room whilst students with additional time are still working.

For in-person examinations or in-class tests administered by academic departments, additional rooms and invigilation may need to be arranged.



	[X] minutes rest breaks
per hour
	Rest breaks are recommended for students who require breaks during an examination to manage symptoms, attend to health-related needs, or pace their work.

During a rest break, the examination clock is stopped, providing a pause within the formal examination period.

Rest breaks are typically recommended at 20 minutes per hour of examination time, although a greater allowance may be required depending on the nature of the disability and any accompanying examination arrangements.

Rest breaks are not working time and students should not continue working on their examination during a rest break.
	Rest breaks may be recommended for students who experience pain, fatigue, or other symptoms that are exacerbated by prolonged periods of concentration or activity.

Students may also require breaks to undertake health-related tasks, such as taking medication, monitoring a medical condition, eating or drinking, or accessing toilet facilities.

Students with mental health conditions, sensory impairments, neurodivergent conditions, or autism may benefit from opportunities to reduce anxiety, manage sensory overload, or regain focus during an examination.

Students are not required to use their full rest break allowance and may choose to use only part of it, or none at all, depending on the impact of their condition on the day.
Students with rest break arrangements are often accommodated in smaller group venues. This can provide greater privacy, reduce distractions, and enable invigilators to manage rest breaks effectively where students may take breaks at different times.
	Online examinations facilitated via Inspera do not have capacity for rest break implementation. Instead, the rest break allowance is added to the student's overall examination duration, and students are advised to manage any breaks within their total allocated time.
breaks within their total allocation. 

Rest breaks are calculated based on the original exam duration rather than the new duration with extra time added. E.g. for a 3 hour exam, a student with 15 minutes extra time and 20 minutes rest break would have 45 minutes extra working time, and up to 60 minutes of non-working breaks. 

For in-person examinations or in-class tests administered within academic departments, additional rooms and invigilation may need to be arranged to support the delivery of rest break arrangements.

	Alternative format -
please see further
information
	Typically, these formats support students with visual or hearing impairments, physical or processing difficulties. 

Some formats may require the production of physical materials whilst others may need to be compatible with specific assistive technology.
	The DAP will contain specific detail about the required format. 

If the students is also accessing an exam support worker (e.g. reader or scribe), an additional copy of the exam paper (in a standard format (unless otherwise stipulated) will be required for their use.
	Although MASH or the Assistive Technology Team may be involved in the provision of examinations in alternative formats for some centrally administered examinations, this cannot be guaranteed for all courses. 

Academic departments will be responsible for providing examination papers in alternative format, especially those not administered by the exams office (e.g. in-class tests). 

Should support with alternative format production be required, guidance may be available from the Examination Office, MASH or the Assistive Technology Team. Requests for guidance should be made early due to the potential complexity and time-intensive nature of such requests. 

	Student requires a
Prompter
	A prompter monitors a student's attention and engagement during an examination and provides agreed prompts when their level of focus or activity falls below a pre-agreed threshold.

A prompter may also support the student's awareness of time and assist them with pacing their work during the examination.

Prompts must be agreed in advance and should not provide academic assistance, influence the student's responses, or give any indication of how examination questions should be answered.

Due to the communicative nature of the role, students who have a prompter are often accommodated in a sole venue to minimise disruption to other candidates.

	A prompter may be recommended for students who experience difficulties with concentration, attentional control, time management, task initiation, or distractibility in examination settings.

This adjustment may be appropriate for students who are autistic, neurodivergent (including students with ADHD), experience sensory overwhelm, or have other disabilities or health conditions that significantly affect their ability to remain focused throughout an examination.

The purpose of the adjustment is to enable students to engage with the assessment more effectively and demonstrate their knowledge and skills without disadvantage arising from disability-related barriers. 
	Advice for Prompters

Prior to the examination, agree with the student the circumstances in which prompts will be given, including any behavioural indicators, the frequency of prompts, and the preferred method of prompting.

Time-related prompts should also be discussed and agreed in advance, including how frequently the student wishes to be notified of the time remaining.

In-class Tests

Academic departments are responsible for arranging prompters for students whose DAP includes this recommendation.

Prior to the assessment, departments should check whether the student wishes to use the adjustment. For some assessments, particularly those of a shorter duration, the student may decide that the support is not required. This should be confirmed with the student rather than assumed.

More detailed guidance on the role of examination support workers can be obtained from the Disability Support Coordinator team.

Main University Examinations

The Disability Support Coordinator team will arrange prompters for students whose DAP includes this recommendation. Prompters are sourced through an external agency or from a pool of trained in-house postgraduate students.

More detailed guidance on working as an exam support worker has been compiled by the Disability Support Coordinator team, and the team can be contacted with queries at dsc@bath.ac.uk


	Student requires a
Reader
	A reader provides access to written examination materials by reading information aloud to the student.

This may include reading examination instructions before the start of the assessment, reading examination questions aloud when requested by the student, reading back the student's written responses verbatim, and describing graphs, tables, charts, and other visual information where required.

Where a student is allocated multiple examination support roles, such as a reader, scribe, or prompter, these responsibilities may be undertaken by the same support worker where appropriate.


Due to the nature of the role, students using a reader are typically accommodated in a sole venue to avoid disruption to other candidates.
	A reader may be recommended for students who experience difficulties accessing, processing, or interpreting written text within an examination setting.

This adjustment is commonly recommended for students with visual impairments, specific learning difficulties, or other neurodivergent conditions. It may also be appropriate where human support is more effective than text-to-speech software in meeting the student's needs.

The purpose of the adjustment is to provide equitable access to examination materials and enable the student to demonstrate their knowledge and skills without disadvantage arising from disability-related barriers.

Readers may be particularly beneficial in assessments involving complex mathematical, scientific, or technical notation where assistive software may not accurately interpret or vocalise the content. 
	Advice for Readers

Prior to the examination, discuss with the student how they would like the support to be delivered, including the pace of reading and how much content they would like read at one time.

Readers should only read the content provided within the examination materials and must not explain, interpret, define, or provide clarification on specialist terminology.

Readers supporting assessments that include mathematical, scientific, or technical notation should ensure they are able to accurately read the material presented.

When reading back a student's responses, readers must do so verbatim and should not indicate whether an answer is correct, incorrect, complete, or incomplete.

In-class Tests

Academic departments are responsible for arranging readers for students whose DAP includes this recommendation.

For assessments involving highly technical or specialist subject matter, it may be beneficial to arrange a reader with appropriate subject knowledge to minimise the risk of errors or miscommunication during the examination.

More detailed guidance on working as an exam support worker has been compiled by the Disability Support Coordinator team, and the team can be contacted with queries at dsc@bath.ac.uk

Main University Examinations

The Disability Support Coordinator team will arrange readers for students whose DAP includes this recommendation. Readers are sourced through an external agency or from a pool of trained in-house postgraduate students.

	Student requires a Scribe
	A scribe provides support by recording a student's examination responses verbatim.

This may include completing administrative information on examination materials, such as the student's name or candidate number where required, writing or typing the student's responses as dictated, and producing graphs, tables, charts, or other visual elements where requested.

Scribes may be required to handwrite or type responses. The format used will depend on the student's needs, the requirements of the assessment, and any arrangements agreed in advance.

Where a student is allocated multiple examination support roles, such as a scribe, reader, or prompter, these responsibilities may be undertaken by the same support worker where appropriate.

Due to the nature of the role, students using a scribe are typically accommodated in a sole venue to avoid disruption to other candidates.
	A scribe may be recommended for students who experience significant difficulties producing written responses independently within an examination setting.

This adjustment is commonly recommended for students with visual impairments, physical disabilities, long-term health conditions, or other disabilities that affect handwriting, typing, or the physical production of examination responses.

The purpose of the adjustment is to enable students to communicate their knowledge and understanding without disadvantage arising from difficulties with recording their answers.
	Advice for Scribes

Prior to the examination, discuss with the student how they would like the support to be delivered. This may include the order in which they wish to answer questions, how they would like corrections to be made, and whether they wish to write any parts of the examination themselves.

Scribes must record responses exactly as dictated by the student and should not edit, interpret, rephrase, or influence the content of the student's answers.

Scribes supporting assessments that include mathematical, scientific, or technical notation should ensure they are able to accurately record the material dictated by the student.

Where responses are typed rather than handwritten, appropriate equipment should be available in advance of the examination in accordance with the agreed examination arrangements.

In-class Tests

Academic departments are responsible for arranging scribes for students whose DAP includes this recommendation.

More detailed guidance on the role of examination support workers can be obtained from the Disability Support Coordinator team.

Main University Examinations

The Disability Support Coordinator team will arrange scribes for students whose DAP includes this recommendation. Scribes are sourced through an external agency or from a pool of trained in-house postgraduate students.

	Students require a
Transcriber
	A transcriber reviews a student's examination responses immediately after the examination, under formal examination conditions, and produces a clear typed or handwritten version of the work.

This may include correcting spelling, punctuation, capitalisation, typographical errors, and word order where the student's intended meaning is clear.

A transcriber must not add new content, alter the meaning of a response, or make substantive changes to the student's work.

The purpose of the role is to improve the legibility and presentation of examination responses whilst ensuring that the content remains the student's own work.
	A transcriber may be recommended for students whose written work is difficult to read or whose disability significantly impacts the accuracy of spelling, punctuation, grammar, or written expression under examination conditions.

This adjustment is commonly recommended for students with specific learning difficulties, neurodivergent conditions, or disabilities that affect the clarity and presentation of written work.

It may also be recommended for visually impaired students who may require support to make their handwriting legible, particularly when using mathematical/ scientific notation where unclear writing may lead to an incorrect answer. 

The purpose of the adjustment is to ensure that a student's knowledge and understanding can be assessed without disadvantage arising from disability-related difficulties in recording or presenting their responses.

For many students, typing their work is preferable and therefore this role is not a common recommendation. 

	Advice for Transcribers

The student should review their work alongside the transcriber, typically one sentence or line at a time, and confirm the intended wording before any amendments are made.

Transcribers may correct spelling, punctuation, capitalisation, typographical errors, and minor grammatical inaccuracies where the student's intended meaning is clear.

In text-based responses, it may be appropriate to insert individual omitted words where these are clearly intended by the student. However, whole sentences, additional arguments, or substantive amendments to content must not be introduced.

In mathematical, scientific, or technical assessments, typographical or transcription errors may be corrected under the student's direction. However, calculations, proofs, formulae, or the academic content of responses must not be altered.

Transcription may require a significant period of time following the examination and should be planned accordingly.

In-class Tests

Academic departments are responsible for arranging transcribers for students whose DAP includes this recommendation.

More detailed guidance on the role of examination support workers can be obtained from the Disability Support Coordinator team.

Main University Examinations

The Disability Support Coordinator team will arrange transcribers for students whose DAP includes this recommendation. Transcribers are sourced through an external agency or from a pool of trained in-house postgraduate students.

	Use of a PC or laptop
(please provide
paper/answer booklet)
	Students are permitted to use a PC or laptop to complete examination responses where this is required to access the assessment effectively.
	A PC or laptop may be recommended for students who experience slow, illegible, or painful handwriting.

This adjustment is commonly recommended for students with specific learning difficulties, neurodivergent conditions, visual impairments, physical disabilities, long-term health conditions, or injuries that affect the physical act of writing.

The purpose of the adjustment is to enable students to produce and present their responses without disadvantage arising from difficulties associated with handwriting.


 
	Consider how the exam is going to be printed (e.g. email to tutor, USB stick). 

Although the Assistive Technology team support formal end of semester exams where assistive technology or hardware is required, they do not automatically implement  arrangements for in-class tests.  

Loans of laptops may be possible but are not guaranteed. Where multiple students require a computer, it may be more efficient to book a computer lab for the assessment.

If the students requires a sole venue then use of an individual laptop ensures that lab environments are not used inefficiently.

There may be circumstances where students utilise their own device (for example where specific assistive technology is required) but in these situations guidance should be sought regarding invigilation and preserving the integrity of the assessment.

	Software or equipment
required - please see
further information
	Specific guidance will be available in the Further Information section of the DAP
	Students may rely on assistive software or equipment to enable access of examination/ assessment content or to produce their responses. 

	Although the Assistive Technology team support formal end of semester exams where assistive technology or hardware is required, they do not automatically implement  arrangements for in-class tests.  

Loans of laptops may be possible but are not guaranteed. Where multiple students require a computer, it may be more efficient to book a computer lab for the assessment.

Some assistive software requires the user to be placed in a sole venue (e.g. dictation software) which would disturb other users. 
The examination may need to be produced in an alternative format or digitally to enable access with assistive software (e.g. screen readers for a visually impaired student). 

	Information for the
Invigilator – please see
further information
	Specific guidance will be available in the Further Information section of the DAP
	There may be additional information regarding the students communication or health requirements that are beneficial for the invigilator to be aware of (as they do not have access to the DAP). This may provide instruction regarding communication preferences, sensory overwhelm requiring physical space considerations, or health and safety related guidance (e.g. relating to medical treatment in the event of an emergency).
	It will be important to share this detail with any external examiner/ invigilator arranged for in-class tests and other assessments. Sharing of the entire DAP is not required, but content relating to information for the invigilator is vital to share.



[bookmark: _Toc239426624]Exam arrangements: Scheduling
These adjustments recognise that the timing and spacing of assessments can have a significant impact on some students' ability to perform fairly. They may support students whose health conditions, medication, fatigue levels or disability-related symptoms vary throughout the day or are exacerbated by prolonged periods of assessment. The aim is to ensure that assessment schedules do not create unnecessary barriers to demonstrating academic achievement.
	Level 2 adjustments
(non-exhaustive)
	Description
	Additional context (if applicable)
	Considerations when implementing

	No morning exams
	Examinations should be scheduled outside of the morning period wherever possible. For online examinations, consideration should also be given to the student's time zone where relevant.

	Some students experience disability-related symptoms that are more significant in the morning and may require additional time following waking to manage personal care, medication, fatigue, pain, stiffness, or other health-related needs before being able to engage effectively with an examination.

Students may also experience fluctuations in symptoms or side effects from medication that affect their concentration, stamina, or cognitive functioning earlier in the day.

Scheduling examinations later in the day can help to reduce the impact of these factors and enable the student to demonstrate their knowledge and abilities more effectively under examination conditions.

This adjustment may be recommended for students with physical health conditions, chronic illnesses, mental health conditions, sleep disorders, or other disabilities where morning examinations would place them at a substantial disadvantage.
	It is recommended to check in advance if there are any students with this recommendation in your group, as this will likely mean planning ahead for the entire group taking the assessment.

There could be conflicting scheduling recommendations between different members of the group taking the assessment. In these instances, try to accommodate all recommendations as much as possible. If all scheduling recommendations cannot be accommodated due to conflicts, then this could be communicated to relevant students so that they are aware and can prepare accordingly. 

Guidance regarding applying for IMCs may be relevant if their individual arrangements cannot be accommodated. 

	Only 1 per day
	Examinations should be scheduled so that the student is required to sit no more than one examination per day.
	Some students experience disability-related fatigue, pain, cognitive difficulties, reduced stamina, or other symptoms that can be exacerbated by prolonged periods of concentration and assessment activity.

Scheduling only one examination per day allows sufficient time for rest, recovery, symptom management, and preparation between assessments.

This adjustment helps to ensure that a student's performance is not adversely affected by the cumulative impact of undertaking multiple examinations within a single day.

The adjustment may be recommended for students with physical health conditions, mental health conditions, neurodivergent conditions, sensory impairments, or other disabilities where multiple examinations in one day would place them at a substantial disadvantage.
	It is recommended to check in advance if there are any students with this recommendation in your group, as this will likely mean planning ahead for the entire group taking the assessment.

There could be conflicting scheduling recommendations between different members of the group taking the assessment. In these instances, try to accommodate all recommendations as much as possible. If all scheduling recommendations cannot be accommodated due to conflicts, then this could be communicated to relevant students so that they are aware and can prepare accordingly.

Guidance regarding applying for IMCs may be relevant if their individual arrangements cannot be accommodated.


	24 or 48 hour gap between exams
	Examinations should be scheduled with a minimum gap of 24 hours or 48 hours between assessments, as specified in the student's examination arrangements.
	Some students experience disability-related fatigue, pain, reduced stamina, cognitive difficulties, or other symptoms that can be intensified during and after examinations.

A minimum gap between examinations provides time for rest, recovery, symptom management, and preparation for subsequent assessments.

This adjustment may also be beneficial for students who require longer to recover from the physical, cognitive, or emotional demands of an examination, or who need additional time to manage medication, health-related routines, or support arrangements between assessments.

Providing a defined period between examinations helps to reduce the cumulative impact of multiple assessments and supports students to demonstrate their knowledge and abilities more effectively across the examination period.
	It is recommended to check in advance if there are any students with this recommendation in your group, as this will likely mean planning ahead for the entire group taking the assessment.

There could be conflicting scheduling recommendations between different members of the group taking the assessment. In these instances, try to accommodate all recommendations as much as possible. If all scheduling recommendations cannot be accommodated due to conflicts, then this could be communicated to relevant students so that they are aware and can prepare accordingly.

Guidance regarding applying for IMCs may be relevant if their individual arrangements cannot be accommodated.


	Other - please see further information
	
	
	



[bookmark: _Toc239426625]Exam arrangements: Student to bring to the examination
These adjustments allow students to bring items that are necessary for managing a disability, health condition or access requirement during an examination. Such items are intended to support equitable participation and are not considered to provide an academic advantage. Staff should ensure that approved items can be accommodated appropriately while preserving assessment integrity and maintaining a fair assessment environment.
	Level 2 adjustments
(non-exhaustive)
	Description
	Additional context (if applicable)
	Considerations when implementing

	Food/drink
	Students are permitted to access food and/or drink during examinations where this is required to manage a disability, health condition, or related symptoms.
	This may be related to a long-term health condition that requires ongoing management. 

	Students will typically also be allocated a rest break allowance, which they can use for this adjustment.

Depending on the nature of the food or drink, the student may need to step out of the exam room with appropriate supervision.  


	Medication and/or medical equipment
	Students are permitted to access medication or specialist equipment as needed during exams.
	This may be related to a long-term health condition that requires ongoing management. 

Examples include a Tens machine for pain management, oral or topical medications and blood glucose monitors. 

	Students will typically also be allocated a rest break allowance, which they can use to administer medication or use specialist equipment.

Students with diabetes may use an app on their phone to monitor their blood glucose levels. This should be managed appropriately to allow students to check their blood glucose as required while maintaining exam integrity.

	Posture support
	Students are permitted to use posture support during examinations where this is required to support comfort, positioning, or symptom management.
	This adjustment may be recommended for students who have conditions causing discomfort or pain when seated.



	Students will typically bring their own posture support to the examination.

Where posture support is required more broadly within the student's studies, they may wish to discuss their needs with the Disability Service to explore any additional support or adjustments that may be available.
Specialised ergonomic furniture and chairs are not routinely available for use and individual ergonomic supports may be better suited for an individual’s needs. 

	Coloured overlays and/or lenses
	Students are permitted to use coloured overlays and/or coloured lenses during examinations where these form part of their usual way of accessing and reading written information.

	If a student uses a coloured overlay or coloured lenses, this is generally to manage the effect of a visual stress condition, which affects how text is perceived on paper.

Some students prefer to have examination papers printed onto specific coloured paper, whilst others prefer overlays.

	The benefits provided by coloured overlays can often be replicated through assistive technology. In many cases, the use of a computer may provide a more accessible solution for students who experience visual stress.

Additionally printing examination papers onto a specific colour of paper can alleviate the impact to a degree also. 

Where this is not appropriate, students will typically provide their own coloured overlay or wear their prescribed coloured lenses during the examination.

	Other - please see further
information
	
	
	



