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There are two teaching observation forms which have been developed in consultation with members of Academic Staff Committee (ASC) and the Centre for Learning and Teaching (CLT) to streamline and enhance observations. These two forms have been designed to be used for:

1. Internal observations (within department and arranged by individual)

Required for: Probation interim review(s) - you will need to arrange internal observations within your department, usually with help from your Probation Mentor.

The Bath Teaching Observation Form  should be used for internal observations and needs to be completed electronically. Please read the guidance below.

2. Senior Teaching Observations (arranged with a nominated Senior Observer from another department, by the CLT). To avoid conflicts of interest, the Senior Teaching Observation should not be conducted by someone who works closely with the applicant or knows them personally.

Required for: Final Probation review and Pathway to Fellowship application authentication.

For your final probation review (Year 1 for Lecturers (Teaching), from Year 2 for Lecturers (Research & Teaching)) and as a means of authentication of practice for your fellowship application, you will need one observation conducted by an approved Senior Observer.

The Authentication of Practice Teaching Observation Form should be used in this instance and will be provided to you by CLT when arranging the observation. The form has been created to align with the Professional Standards Framework. Similar wording has been used within the form where appropriate, but explicit reference has been removed. Please read guidance below. 

	UKPSF
	Areas of Activity (A), Core Knowledge (K), Professional Values (V)

	A1
	design and plan learning activities and/or programmes

	A2
	teach and/or support learning through appropriate approaches and environments

	A3
	assess and give feedback for learning

	A4
	support and guide learners

	A5
	enhance practice through own continuing professional development

	K1
	how learners learn, generally and within specific subjects

	K2
	approaches to teaching and/or supporting learning, appropriate for subjects and level of study 

	K3
	critical evaluation as a basis for effective practice

	K4
	appropriate use of digital and/or other technologies, and resources for learning

	K5
	requirements for quality assurance and enhancement, and their implications for practice

	V1
	respect individual learners and diverse groups of learners 

	V2
	promote engagement in learning and equity of opportunity for all to reach their potential

	V3
	use scholarship, or research, or professional learning, or other evidence-informed approaches as a basis for effective practice

	V4
	respond to the wider context in which higher education operates, recognising implications for practice

	V5
	collaborate with others to enhance practice



Once you have a satisfactory senior teaching observation for your fellowship application, you will not require a second observation in the final year of probation, as you can use the same one as your evidence.

The observation process

1. Observation
2. Briefing
3. Feedback discussion
4. Reflection and action planning

Observations: are one way in which one can gain feedback from a peer and given the time commitment from the observer, it is worth trying to maximise the effectiveness and utility of the process. The form is designed to help in this regard through the structure and prompts. The main advantage of an observation is that it enables both feedback and a discussion on a session from different perspectives; the observation should be a developmental and collegiate process.

Briefing: It is important for the observee to properly brief the observer, and the notes overleaf detail key parts of this on the form, which should be sent in advance to the observer. The observer and observee should meet before the observation with this information and to clarify and discuss the session planned and the areas of interest for feedback.

Feedback discussion: The feedback meeting should take place either immediately or soon after the observation. The form provides space for comments, suggestions and also a summary of feedback. This can be used as the starting point for the discussion, though it is often beneficial to start with the observees own reflections on the observed session. This is a useful exercise for the observee and also helps the observer place the session within the context of the course and observee’s expectations. The discussion enables clarification of the feedback and to go into depth on issues of difficulty or suggestions for the future. This should be a confidential and supportive discussion between peers. In many cases observers also learn much from the observations and discussions and can gain new ideas as well.

Reflections and action planning: The observee should then add their reflections based on self-reflection, the feedback and the discussion and include actions planned for the future. Both observer and observee should have a copy of the final completed form for their records.

The observation and the form

Purpose of the observation

These forms have been designed to be used for teaching observations for probationary Lecturers (it can of course be used for other purposes e.g. general peer review in line with QA9). 

The observation form includes a summative box, but the primary aim of the observation is that it is developmental i.e. it is an opportunity for the observee to gain useful feedback from a peer in a collegiate manner. The form consists of several sections to be completed in turn by the observee and observer:

Briefing - completed by the observee

The purpose of the briefing is to provide information for the observer that will help them both understand the session and to provide more useful feedback for the observee.

The observee is asked what they are trying to achieve in the session and why. The rationale is important in helping the observer to understand the session’s purpose and the observee’s approach to it.

Observees can help the observer by providing contextual details. The observer is only seeing one session of a series within a unit and thus observees should add information here that will help them understand the context of the course and session and thus the expectations.

Finally, observees should consider what they would like feedback on in particular: is there anything worked on recently, causing worries, or would benefit from a different view? Observees have a colleague’s time for both the period of the observation and the feedback discussion, and it is important to make the most of this and to help the observer to target their observation and feedback where it is most useful.

Observer’s feedback

The main observers’ feedback has been split into four topics: ‘Design and planning’, ‘Communication’, ‘Use of resources and teaching and learning methods’, ‘Student Engagement’.

These are broad topics within which the observer can comment as appropriate to the session. There are examples provided in italics, but these are only suggestions to indicate possible useful areas for comment. There is no requirement to comment on every example, only to comment on areas within the broad topic that the observer feels are appropriate and useful, including any not mentioned. There is a box for comments (which could include both strengths and weaknesses) and a suggestions box – these have been separated to make it easier for the observee to use the feedback after the event.

Observers can use the general comments box for anything that does not fit elsewhere or closing comments on the overall session.

Summary feedback

The purpose of this section is to clearly summarise the key points of the feedback for the observee to take away for the future. Questions to consider can be prompts for the discussion, areas that were unclear to the observer or questions to think about in the long term. Strengths can highlight areas that are going well for praise and also to highlight to the observee anything they should continue to do that they may not realise was as effective. This is just as important as the final area, identifying areas for development and future actions. This could be weaker areas of practice but could equally be areas of potential for development based on the context or the skills of the observee. Suggestions here do not mean that the observed teaching was unsatisfactory – teaching practice will always be developing. The aim is to suggest the areas which could produce the most gain.

The summative feedback box is a simple identification of whether the observer judges the observed practice as satisfactory and should be used to indicate if there are major problems that need urgent attention. In such cases, then after the discussion, support should be sought by the observee within the department.

Observee’s Reflections

[bookmark: _Hlk160121111]This box enables the observee to record their own reflections and comments on both the session and the feedback discussion. The observee should also consider what actions are planned for the future. Observees should consider the available support and expertise available both within their department and from relevant professional services. This reflection and planning is an important part of the process to ensure that the observation has an impact past the discussion.
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